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The Hosmer School Vision Statement.

The Hosmer School provides an active, versatile, and challenging learning environment 
which helps each student develop to their fullest academic, social, physical, and emotional 
potential. 

We aim to foster individual responsibility and to develop understanding of others, the
community, and the world. 

We promote a cooperative and interactive partnership between the school and the home.



Accomplishments
(Supporting High Academic Achievement)

Expanded the coteaching model to grades three, four, and five to support student learning needs. 
(http://www.stanswartz.com/collaboration.html)

All classroom teachers are trained in SEI to support the ESL program and enhance literacy.

Established common planning time minimum three times per week across all grade levels.

Purchased and implemented second step program for students in grades kindergarten through two via guidance 
support.

Teachers were trained in the use of Power School and are proficient with current expectations.

Increased and improved home school connections via two way communication in several classrooms.

Increased “push in” services to minimize time out of classroom for students on plans.



Fifth grade student ambassadors provided tours to the 
Superintendent finalists. (Global Competency)

Students maintain a relationship with local Veterans, 
sending get well letters to those too sick to attend the 
Memorial Day celebration. (Local Citizenship)

A SMART board was purchased and utilized by all 
students in the music classes with lessons in music 
composition and more. (Self Actualization)

The FLES program had a successful year in the 
kindergarten and prekindergarten classes. (High 
Academic Achievement) 



Fostered connection to Arts by hosting WHS 
Orchestra

This year we participated in “Hour of Coding” and 
plan to increase these opportunities for students.

Math and Technology Family Night

Expanded the International Night experience to begin 
in the morning with performances, academic research, 
and cultural exploration.



2012-2016 PARCC/MCAS Data for ELA



2012-2016 PARCC/MCAS Data for Math



AREAS NEEDING ATTENTION

Reading at grade level in order to access curriculum.

- Increase phonics based instruction in addition 
to comprehension skills.

Refresher and initial training on Math in Focus.

District standard assessments for mathematics.

Increased co-planning time for teachers.

Increased time teaching reading in the content area.

OUR RESPONSE

Track cohort of grade one students on to grade two 
in order to qualify intervention success

Math & Science coordinator working with Principals 
will establish PD schedule and adopt assessment 
protocol

A schedule has been created to allow for more 
coplanning as well as intervention and challenge 
blocks

Expand integration of technology with classroom 
content areas



SIP Process
Fall 2016

Elect site council members through PTO and 
teaching staff volunteers

- Lauren Salvucci, Laura Massa, Amy Panza, Laura 
Daly, Robert LaRoche

Establish meeting schedule

Review current SIP

Discuss areas in need of attention

Spring 2017

Review progress of current plan, present outcome to 
staff and PTO, explore opportunities to fund future 
plans

Hold fundraiser to augment student learning 

Meet with coordinators and directors to establish plan 
to procure necessary materials 



2017 - 2018 Goals
Literacy - Follow grade one cohort through grade 
two to track progress and success of Fundations.

Math - Restore teacher training and establish baseline 
data for math through assessments and data analysis.

Technology - Create makerspace so that students will 
work on at least one project by June 2018.

Extra Curricular - Establish at least two after school 
clubs for students to augment learning and pique 
student interest in reading.

Communication - Improve and make consistent 
parent notification and improve format for two way 
parent communication.

Social/Emotional - Hosmer School representatives 
will participate in the district wide effort to establish 
a uniform program to address social and emotional 
needs of students.



Reading Assessments Used in First Grade 

•Fountas and Pinnell Benchmark Assessment System

–Helps teachers identify the instructional level of students. When students are benchmarked, students read a book(s) and answer 
comprehension questions. Students must read 90% accurately and be able to demonstrate literal and inferential understanding in a 
conversation with their teacher after reading. By knowing our students’ benchmark level and analyzing student miscues and word 
solving strategies, teachers can pick appropriate texts for students to read successfully and design instruction that will foster literacy 
progress.

•San Diego Quick assessment of Reading Ability

–This test measures students’ recognition of words in isolation. The test consists of 13 graded word lists from preprimer to 11th grade. 
The words within each list are of about equal difficulty. Proficient readers tend to read as accurately both in and out of context. 
Conversely, weaker readers depend more on context.

•Quick Phonics Screen (QPS)

– Teachers use the QPS to assess foundational phonics-related skills. Each part of the screener presents a number of letters, words, and 
sentences for students to identify, decode, and read. Nonsense words are included because students must apply decoding skills to 
correctly identify them. A student’s ability to efficiently use sound/letter correspondences (phonics) to decode words determines, in 
large measure, his or her ability to read individual words. Because it shows the phonics skills a student has not mastered, the assessment 
points to areas in which the student is likely to need systematic, explicit phonics instructions.



What do we do with this data? 

•Classroom teachers, specialists, and reading teachers collaborate to analyze the data.

•We look at reading level (decoding skills, types of miscues, comprehension),phonics scores, and sight word 
accuracy to make homogeneous groups.

•Using the assessment results, we create small groups based on the needs of students approaching grade level, on 
grade level, and above grade level.

•Example: One group might be focusing on short vowel skills and reading a level D text, while another group is 
focusing on digraphs and reading a level E text.



Grade One Reading Data



Grade One Reading Data



A closer look at reading groups 

•Based on the assessment scores, we provide targeted 
instruction through:

–The program, Fundations, to drill letter sounds, phonics 
patterns, letter formation and learn sight words and practice 
fluency.

–Small guided reading groups with texts at students’ exact 
instructional level from the Hosmer book room. With these 
texts, students read and show comprehension at their level.

•Flexible reading groups:

–Tier 1 and Tier 2 reading groups change throughout the year 
depending upon the needs of students.

•We use the Fountas and Pinnell benchmark three times a 
year: November, March, June.

 •We use kindergarten June benchmarks levels at the 
beginning year to form reading groups.

•We use the San Diego quick assessment and Quick Phonics 
Screener in September and June.



Home - School Communication
S :
In science we continued to look at how animals are related. 
Students used evidence from their observations to infer that 
the warthog and the treefrog were related. 

T   ! 
Can you find some characteristics these two animals have in 
common? 

Make sure to ask your third grader what characteristics they 
came up with. 

(From Ms. Fletcher’s Parent Newsletter)



Two Way Communication
What it means: Communication takes multiple forms and is 
responsive to families’ linguistic preferences. Communication 
is both school- and family-initiated and timely and 
continuous, inviting conversations about the child’s 
educational experience as well as the larger program.

Face-to-Face Communication.

Written Communication

Online Communication

(excerpt taken from NAEYC)

Informal meetings at drop off, pick up, or scheduled 
at teacher’s convenience.

Phone calls initiated by parents or teacher to open 
discussion on student performance, participation, or 
behavior.

Email contact to discuss information that may be 
important for student success or well-being. 

Home to School Journal to communicate special 
events, activities, and opportunities for parent 
participation in either.



After School Clubs
                                                                 

Roots & Shoots

Book Clubs



Questions?


